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Abstract

This paper demonstrates how drama was used as a teaching tool in an
English as a Foreign Language class in a Greek primary school. This pa-
per presents, in particular, the origins, values and principles of Drama in
Education (DiE) while exploring why drama is considered a suitable and
efficient learning medium in a country that currently struggles with an
economic crisis, which undoubtedly affects the education sector. While
Greek schools suffer from staff shortages and limited equipment, there is
an urgency for innovative, motivating, and affordable teaching method-
ologies that activate learners, bridge the gaps left by current teaching
approaches, and encourage learners to safely immerse themselves in the
target language. Finally, this paper sketches the motivating, engaging,
and efficient contribution of DiE to language learning processes and
claims it to be an adaptable and affordable teaching medium for any
language teacher.1

Tell me and I forget,
teach me and I may remember,

involve me and I learn.
Benjamin Franklin

1 Introduction

This paper has a threefold scope: firstly, to introduce Drama in Education (DiE) 
as a term; secondly, to outline its principles; and thirdly, to discuss its approach 
to teaching English as a foreign language in the Greek educational system. 
Readers will be introduced to the Greek educational system, its grading, and 
the current teaching methods of English as a Foreign Language, in order to 
explain why DiE is considered a different, innovative and motivating teaching 
tool. Secondly, this paper will point out the reasons for DiE being an auspicious 
foreign language approach in the context of a financial crisis where funds for 
staff, resources and equipment are limited. Finally, this paper will outline the

1 This paper has been presented by the writer in the 8th World Congress of IDEA – the 
International Drama/Theatre and Education Association, Paris, July 8-13, 2013.
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benefits not only for educators but also for learners by implementing DiE as a
teaching medium; the former with respect to lesson planning, the curriculum
and budgetary concerns; and the latter with respect to interactive, inclusive,
engaging, participatory and fun learning.

According to the Greek Constitution, the government is required to offer a
mandatory, public, and free nine-year educational system for all children aged
six to fifteen years. Private education in all grades is also offered (The Archive
of Ministry of Education 2012).

Greek primary school (Dimotiko) consists of six grades (year 1 – year 6),
lasts for six years, and caters for children aged six to twelve years. In the
majority of all the educational grades, from primary school to high school,
English language teaching (ELT) is mandatory. , English was first introduced
into the Greek curriculum as a result of its widespread use as the most prevailing
language of trade in the beginning of the twentieth century (Evaggelia 2007).
Today, a multi-fold reform programme under the title The New School – the
School of the Twenty-first Century concerning primary and secondary public
education, has been introduced by the Panhellenic Socialist Movement (PASOK)
in 2009 (Sotiropoulos 2012: 115). A part of this project includes a pilot
programme, ESPA 2007-2013, which was developed under the aegis of the
National and Kapodistrian University of Athens and Ministry of Education,
Religious Affairs, Culture, and Sports. It involves ELT in the first three years
of public primary schools, aiming at cognitive development, cognitive skills,
personal and social development, diversity and multilingualism, and setting the
base for a further language learning development (RCEL, University of Athens
2012). Accordingly, Greek pupils are exposed to the English language from an
early age. However, Greece is one of the European countries that have been
significantly affected by the financial turmoil beginning in 2007. According
to Lyritzis (2012), Greece is currently struggling with a severe and protracted
economic crisis, with strikes against austerity measures, and is facing unstable
political conditions. Consequently, several shortages in teaching equipment,
such as interactive whiteboards and the latest publications of textbooks, are
widespread. Due to insufficient funds there is also limited employment of new,
young, and highly qualified staff, especially for ELT in primary schools. In other
words, Greece is considerably weakened facing sizeable cuts in all kinds of
welfare spending, in education, and in health services (Tzotze 2012: 8).

Thus, it is essential to provide teachers with teaching methodologies that are
affordable for schools and, at the same time, will engage and motivate learners.
This paper advocates DiE to be such a methodology.

2 Drama in Education

The term ‘Drama in Education’ was first presented in the 1950s as part of the
Progressive Education movement in the British educational system (Newsome
1963). More precisely, the positive contribution of theatre and drama and
their beneficial impact on the social and intellectual development of children

34



Konstantina Kalogirou
Step into Drama and Teach English affordably

Scenario
Volume 2016 · Issue 1

continued togrowas it ismentioned inJohnNewsom’s report (1963). According
to Röhrs and Lenhart (1995), the cornerstone of Progressive Education was
the child’s experiential and active learning in school, which should be a vital
and vibrant space whereby the child could develop itself, nurture its talents
and improve its skills. It is also worth noting that Progressive Education
advocated that learners should learn by doing, because ‘play’ and ‘arts’ in the
school environment significantly contribute to the child’s creative and free
self-expression, and to the holistic development of its personality. Not only
teachers but also learners needed a new educational model that would value
play and collaborative learning and would also transform the teacher-centred
educational system into a student-centred one (Nicholson 2009: 13).

Generally, the arts in education challenge the notion of the educator as ’the
one who knows’, obliged to transfer his or her existing knowledge to the learner,
’the one who does not know’ (Freire 1985: 114). As Freire states:

In the ’banking’ concept of education, knowledge is a gift bestowed by
those who consider themselves knowledgeable upon those whom they
consider to know nothing. (Freire 1996: 58)

In contrast to this top-down notion, DiE promotes young learners’ imagination,
creativity, critical thinking, flexibility and expressivity (Nicholson 2009: 14f),
without restricting their own abilities, talents and without limiting their
personalities. On the subject of critical thinking, Brecht explained in Lehrstücke,
that drama can broaden pupils’ horizons, let them explore and share their
own ideas, arrive at solutions collectively, and make them think dialectically
as productive members of a society (Willett 1964: 79). Thus drama can be
the pathway that will lead the participant to knowledge, self-development, and
critical thinking. Moreover, through drama, learners are encouraged to express
themselves spontaneously and freely (Kalogirou 2012).

According to Maslow:

If we hope for our children that they will become full human beings, and
that they will move toward actualizing the potentialities that they have,
then, as nearly as I can make out, the only kind of education in existence
today that has any faint inkling of such goals is art education. (1971:
55)

DiE as a form of art includes various artistic aspects, and provides learners
with another new, fresh and challenging pathway in order to gain the necessary
knowledge and experiences. After all, “we learn through experience and
experiencing” (Spolin 1999: 3), and this is one of DiE’s major characteristics. It
offers the opportunity of gaining experiences that are born spontaneously and
are based on individual reactions and authentic improvisations.
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3 Drama: A Teaching Tool for English Language in a Greek
Primary School

The initial question that led to the following case study was to examine if drama
can work in the Greek educational system, in which foreign languages are of
great importance and the curriculum is, at the same time, very strict and narrow
withoutallowingmuchspacefor innovationandexperimentation. It isnecessary
to explain which teaching methodologies are currently being implemented in
mainstream primary Greek schools. At the moment, the predominant method is
CommunicativeLanguageTeaching(CLT)andContentandLanguageIntegrated
Learning (CLIL) (Richards & Rogers 2001). The post-communicative method,
where the primary function of language is effective communication, is also
used. (Ur 2012). All of these methods focus on communicative tasks in the
target language, with explicit teaching of grammar, vocabulary, punctuation,
and spelling. Technology is considered a key tool of modern teaching, and for
that reason, Computer-Assisted Language Learning (CALL) is also used, with
the Interactive Whiteboard (IWB) at its core. However, due to limited funds, the
CALL is least developed because there are not enough resources with which to
equip all schools. As a result, English in Greece is being taught with traditional
methods in modern guise, with the aim to assist learners in achieving a high
score in the Common European Framework of Reference for Languages Exams
(CEFR) and should acquire, by the end of year 6, the Β1 level (independent
user).

CLT creates the impression that students learn to use the target language
for their own communicative purposes, while authority and control continue
to be in the hands of the teacher (Evans 1997). Teachers still appear to
favour a top-down style of teaching, while the students’ main classroom roles
consists of listening to the teacher and working individually on examination-
focused exercises. Moreover, according to Li (2001), low proficiency learners,
and some beginners show lack of motivation for developing communicative
competence due to the high level of stress they encounter to present high-quality
communication skills in front of the rest of the class without having enough
time for preparation and practice. This is understandable because CLT, while
being a simulation of contexts in which the target language is used, fails to
provide a safe learning environment. DiE, however, can be implemented as
a supplementary teaching tool to support CLT, and together, a combination of
these two approaches can lead to successful, productive, and enjoyable English
lessons. More specifically, DiE is an adaptable tool that can keep up with the
curriculum and the syllabus that has to be covered for the sake of the exams.
Furthermore, DiE activities can be implemented and designed according to
each school’s budget and each class’s needs which will satisfy the majority of
teachers’ requirements and learners’ expectations, since DiE activities require
neither special equipment nor expensive textbooks. DiE activities can be based
on the use of everyday objects, props from classrooms, things from teachers’ and
pupils’ households, and even from imaginary objects. After all, imagination and
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creativity are endless and free.

4 The Case Study: Teaching English through Drama in a
Greek Primary School

At the beginning of the school year, topics from first textbooks, such as “means
of transport”, “weather forecast”, “organizing holidays in Africa”, had been
taught with the CLT method, following the conventional way of teaching, such
as dictations, written examinations, listening to textbooks and CDs, and reading
aloudchapter texts. DiEwaschosenas the teachingmediumfor the topic “British
culture and heritage”, and a pre-evaluation took place, so as to ensure firstly,
that pupils were not familiar at all with the topic, regarding information and
vocabulary, and secondly, to examine DiE’s efficiency as a teaching methodology.

Initially, the teacher began the lesson by asking the pupils to think of a game
that would help them to introduce themselves. So they came up with the idea
of “catch the ball and say your name”. The prop for this game was a scrap-paper
ball. It was a unique moment to see on pupils’ faces the excitement of playing
a game during an English lesson because it was the very first time they had a
chance to play a name game in English. The teacher played a few drama games
in order to examine dictation. Teacher and pupils played a devised version of a
pantomime, in which the leader (a randomly selected person each time) had to
describe physically, without speaking at all, one word of his/her choice from the
dictation words, and the rest of the class wrote down on a piece of paper what
word or person or action the leader was acting. Additionally learners played
a devised version of hangman. In preparation for that game, paper collage
puppets inspired from the famous personalities of Great Britain, had been made
by the class. So while learners in groups of four were trying to figure out the
given word and complete the missing letters, they were losing a part of their
paper puppets for every unsuccessful attempt. So the winner group was the
one which had the most pieces left of the puppets. The pupils enjoyed these
participatory games a lot, which also helped to build vocabulary skills, spelling
practice, self-expression, and use of imagination. Wrong guesses in pantomime
and picking the wrong letters in hangman were not considered mistakes or lack
of knowledge. Instead, pupils and teacher used the false attempts to boost
the class to go on trying, and encouraged pupils who did not succeed in the
first place not to give up or feel embarrassed. Moreover, the use of drama
games and improvisation allowed learners to gradually and safely approach the
target language with limited stress levels and significantly less anxiety for the
outcome. After the target vocabulary had been introduced and experienced
through games, it was apparent from their dictation scores that the vocabulary
items had been successfully acquired. The next goal was to assist learners to put
this target vocabulary into context. This goal would be achieved through DiE
and team research, presentation, and discussion.

To do this, the whole class worked collaboratively to create a class magazine.

37



Konstantina Kalogirou
Step into Drama and Teach English affordably

Scenario
Volume 2016 · Issue 1

The task was designed around a variety of drama activities to demonstrate
the British culture, heritage, greatest landmarks, famous people, and old-time
customs.

In the first class, the teacher introduced the Wise Magic Hat, and then asked
a random 8 of the 16 pupils to choose a card from the hat, without looking at
any of the pictures that were inside the hat. Pupils had to respect Wise Magic
Hat’s decision, keep their card secret and stand in line. Then the rest of the
class, namely the other 8 pupils, got together with a partner of their choice
and work collaboratively, researching the picture they had in their hands and
write a few facts about it. These pictures presented some of the main symbols
of British culture, such as Queen Elizabeth II, London, Cricket, Scotland Yard,
Winston Churchill, Stonehenge, Pounds, Harry Potter, and many others. This
activity was designed in such a way that pupils would learn to deal with events
without complaint and negative thinking, such as the possibility of choosing
a card that might not be of their main interest. It also encouraged them to
be active decision-makers and choose according to their personal criteria the
partner with whom they could cooperate the best. So DiE as a teaching medium
can provide a truly student-centered lesson as referred to by Nicholson (2009).

In the following classes, the pupils worked in pairs, collected information
from relevant books and the internet, shared the information with their partners
and created a range of fact cards about their topic. This process of collaborative
research and collective work not only enhanced their research, scanning and
skimming skills, and cultivated their synthetic thinking, but also enriched their
knowledge about British culture. All these classes led smoothly to the part in
which learners were asked to play a Taboo game as a class with the fact-cards
they had created. In this game, pupils had to describe the person/object of
the fact-card they had in their hand without naming it but using the written
facts about it. As it turned out, the pupils truly enjoyed playing Taboo, and
it was apparent from their responses and reactions that it had boosted their
self-confidence and interest because they had invested personal time and energy
on this game. This game offered a safe environment for pupils because during
the game, pupils did not show any hesitation or worry about their pronunciation
or accent because they felt that the most important requirement of the moment
was to play, to use the language in order to pass on the message, and have fun.
The reason the Taboo game had been chosen was because learners would be able
not only to design the game themselves but also to revise, recycle and share the
target information about the British culture in a creative and fun way. Last but
not least, through this game, pupils improved their interpersonal relationships,
learned from each other’s mistakes, skills and talents, improved their manners,
respected each other’s opinion and preferences, and shared school resources
and equipment such as: paper, crayons, glue, scissors and all the resources
they needed to design the game. Moreover, linguistically speaking, this activity
improved pupils’ speaking skills and vocabulary because, in avoiding saying the
actual names of the depicted pictures, they had to use all the already acquired
vocabulary items in addition to the new ones, to communicate the word, and
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win. One girl, while attempting to describe the Scotland Yard officer fact-card,
stopped saying the provided information, because the class seemed to be stuck,
and narrated a short scene from Sherlock Holmes’ stories. To make it more
obvious and easier for the rest of the class, she spontaneously asked two of her
classmates to help her act out the scene she was narrating, in order to present
a more detailed description of the job of a Scotland Yard officer, and win one
point. It was remarkable to observe the children’s free associations and the way
their imagination led them from the symbol of a culture to the creation of a story.

At the end of the second month, and after having been exposed to various
warm-upsandTabooactivities,pupilscompletedtheirallocatedtasksuccessfully,
and created a sixteen-page magazine that included a variety of British cultural
information. In the last lesson, each pupil presented his or her topic in front of
the class, and answered questions afterwards. All pupils appeared to be satisfied
with the outcome and to feel proud of themselves. Pupils’ speaking, reading,
listening, and writing skills had been significantly improved, according to the
post-evaluation that followed.

5 Method

5.1 Material

All props and artefacts such as a velvet hat, a ball from scrap paper, pencils,
felt pens, card paper, crayons, sello-tape, glue, stapler, laminating pouches,
printed photos, books from the school’s library, course books, dictionaries and
the school’s computer for information research were materials used in their
classrooms. They were of little or no cost and required minimum preparation
on behalf of the teacher. Taking into consideration the struggling economic
situation of Greek primary schools at the time, it has to be emphasised, that it
was a distinct advantage that DiE as a teaching methodology did not require
expensive equipment or high cost resources.

5.2 Participants

The case study took place in a Year 4 class in a Greek primary school where
English is taught as a foreign language. The pupils were sixteen mixed-gender,
native Greek pupils, aged nine to ten years. The majority of the class was B1
level according to CEFR with a few lower-level pupils. The case study lasted two
months, took place two days per week, with the duration of each lesson being
fifty minutes. In total, the project was completed in 16 teaching hours. The
teacher was native Greek, in her mid-twenties, with a master’s degree in Applied
Drama in Education. She taught and examined exclusively in English. She
had to follow an already-existing curriculum and course books which contained
standard topics that would be assessed by the end of the school year.

Participation in the study was voluntary, and informed consent was gained
from all participants. All pupils attended every lesson and took all pre-study
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and post-study tests. Evaluation results were also taken into consideration for
pupils’ final grades in the English lesson. The post-study test scores were used
as the chapter’s test scores, and also helped pupils to achieve a good mark
in their final exams because of the innovative and creative practice they had
experienced.

The majority of the pupils achieved the following marks: 17, 18 and 19 out of
20 and proved good knowledge of the overall taught syllabus. The evaluation
process was conducted in two parts in order to observe any progress regarding
pupils’ knowledge and competence about the target topic i.e. the British culture
and heritage.

In the first part, a pre-evaluation test was administered to all pupils to
assess prior knowledge of the target vocabulary and a post-evaluation test was
given immediately after the final lesson. The aim of the pre-evaluation was
to determine the class level in reading, writing, speaking, and listening, and
particularly their vocabulary knowledge about the target topic.

5.3 Evaluation Form

The evaluation form consisted of three written activities. The first activity
required pupils to answer, nine general-knowledge questions about the United
Kingdom in complete sentences, such as “Who is the queen of the UK?” “Who is
the author of Harry Potter?” “What is the currency in the UK?” etc. The second
was a multiple choice vocabulary activity where learners had to choose the most
appropriate adjective among four options, such as, “London has been always
an important / impolite / impossible / impatient trade centre”, “A ride on one
of the world’s tallest observation wheels offers an exciting / practical / exotic
/ breath-taking experience”, etc. The third activity required pupils in pairs to
play Taboo. In other words, they were given a picture and had to describe it
to their partner, saying the facts they already knew about it without naming it.
They were allowed to use physical actions and/or improvisations to enrich their
descriptions.

The evaluation form, consisting of these three activities, aimed at examining
learners in the same way they had been taught. Therefore, the first activity
was based on general knowledge derived from research accomplished through
reading books or websites, and also examined the writing skills of the pupils
(structure of a sentence, punctuation, vocabulary etc). The second one
was vocabulary-oriented because adjectives are key vocabulary tools that are
required to describe people and places. The multiple choice activity examined
whether pupils could make their own decisions. The third one was designed to
examine pupils’ communication skills, imagination and creativity which were
all necessary to create an informative magazine in order to provide evidence
that the pupils were informed on the topic they were writing about, that they
were able to express themselves in the target language, and to what extent
they could use it appropriately. Moreover, the task of collaboratively creating a
class magazine highlighted a range of capacities and skills that a learner has to
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develop, such as collaboration, cooperation, exchanging ideas, creativity and
imagination.

6 Results

As it has already been explained above, in order to have results that were as
accurate as possible, the same format was implemented both for pre-test and
post-test evaluation. As expected, in pre-test all 16 pupils scored very low in
each activity. This can be easily explained since practically none of the pupils
knew the topic or knew about British culture and persona in general. Moreover,
most of the pupils found the second question difficult as well, because they
were familiar neither with the target vocabulary nor with the multiple choice
assessment. Finally, in this particular Greek primary school, drama games and
activities had never been implemented before as a teaching medium, so pupils
found it strange to play taboo in an English lesson and give information about
Queen Elizabeth II or pretend to be Sherlock Holmes.

In post- test all of the participants achieved very high scores and answered
all of the questions, most of them accurately. They were able to write in full
sentences all the necessary information about the person or the object they had
been asked, since they had practiced their writing skills during these 16 lessons.
They were also able to choose independently the right adjective to fill the gap
in the given sentences because they had read and researched a lot about the
target topic. Finally, they were familiar with playing Taboo after 16 lessons
and were acquainted with the drama tools such as improvisation, imitation
and acting. Consequently, based on these pilot research results, DiE appears
to be a successful teaching tool for English Language in young learners. All
of the pupils showed great improvement in post-tests regarding their general
knowledge about British culture and heritage, in their reading, writing, listening
and speaking skills, and in their cooperation, collaboration, active participation
and self-motivation skills.

7 Satisfied Pupils

The pupils and I, as project teacher, agreed that DiE was worth our time and
our attention as a teaching medium. In fact, learners expressed their interest in
participating in similar projects and asked if drama activities could be integrated
into the teaching of the rest of the textbook’s topics. Even though the head
teacherhadbeenreluctantat thebeginningof theproject, shebecameconvinced
of DiE’s value as a creative, motivating, and affordable tool that could be applied
successfully, even in an English class whose main goal, apart from language
learning, is high scores in the final tests.

As an English teacher, I support the notion that teaching should be student-
centered and designed according to the needs of each class. In this project, the
entire general frame for the activities was designed by the teacher, whereas the
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actual process, duration and decision making was determined by the pupils.
The pupils had the opportunity to suggest their own activities, such as the ice
breaker ‘catch the ball and say your name’ or lead the warming up activities such
as the pantomime and the hangman. Moreover, pupils demonstrated active
participation in the decision-making which was required in the Taboo game.
They had to choose their partners, decide what resources they would use to
make their fact cards and what sources of information they would use to do their
research. Furthermore, pupils took part in discussions, designed the structure
of their own class project – the class magazine about British culture and heritage
entitled ‘OUR MAG’ – and explored its topics by working collaboratively and
creatively in groups. Additionally, the classroom desks were arranged in circles
so that the small groups could communicate and cooperate better, rather than
having rows of desks that faced the teacher.

Additionally, I reckon that learning should not only be about improving the
four language skills, writing, reading, listening and speaking, but it should
also be joyful, spontaneous, participatory, inclusive, interactive, and having the
communication in the target language as its main goal. Thus, this paper presents
DiE’s beneficial contribution to the teaching of English as a foreign language,
even within a strict, grade-oriented curriculum as the one in Greek primary
schools. This paper also presents a case study that is interesting, appealing,
and practical for every language teacher who struggles with tight curricula, and
who looks for new ideas that would allow him or her to motivate and encourage
young learners to actively participate in the lesson. The initial idea behind the
implementation of DiE as a teaching medium is to promote collective work,
student-centered learning and joyful use of the English language. Teacher and
learners welcome a more creative, safe, fun and productive learning process
and, according to the described project above, this change can be achieved
successfully with DiE as a teaching medium. Language lessons in particular,
whose aim it is to teach how to communicate in a foreign language, should
encourage learners to discuss, ask, make decisions, and have a critical point
of view on everything they read or listen to. In this project, we tried to
cultivate this way of thinking in our pupils by having them to explore the English
language through projects of their own preference, drama activities and physical
interactions in order to become more confident in using the target language and
to enjoy the learning process.

In sum, after regularevaluationof thepupils’ learningprogress throughout the
school year and receiving their spontaneous feedback, I can happily confirm that
this particular project, in which learners had the opportunity to lead activities,
introduce their own ideas, learn the target information, key vocabulary, and
the application of a grammar rule through DiE, revealed the best scores in
evaluations by far, and most importantly, the most exciting comments from
learners. My teaching team and I came to the conclusion that CLT and DiE can
coexist and that, in fact, their combination offers educators the chance to have
a more interesting, appealing, and interactive lesson that promotes collective
work and learners’ engagement. Last, but not least, the use of DiE as a teaching
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methodology was very affordable, and did not cost anything extra to the school’s
budget since the materials which had been used were the already-existing class
resources and learners’ creativity. Consequently, this case study demonstrates
that DiE can be implemented by English teachers as a learning medium at no
extra cost, provide learners with interactive and stimulating lessons, and be
the trigger for learners’ engagement and active education even in the most
challenging, demanding and poorly funded education systems, such as the one
that currently exists in Greece.
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Appendix

Fig. 1: The Class Magazine Our Mag.

Fig. 2: Her Majesty The Queen Elizabeth II.
Fig. 3: Cricket
Fig. 4: Letter with feedback from the participants.
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