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Abstract

The Bullying Prevention Pack (BPP) is a systematic bullying prevention
intervention that fosters learner vocabulary and knowledge about bul-
lying with the use of role-play and discussions. Its aim is to create
a heightened awareness of the effects of bullying on peers within the
school and to create a defending culture that reduces levels of bully-
ing. Over the course of two school years the BPP was trialled with
pupils and teachers in a designated disadvantaged inner city school in
Cork. A mixed methods approach was used to analyse the effects of the
BPP intervention. Data were gathered from pupils and teachers through
learner focus groups, individual interviews, written feedback and the in-
ternationally recognised Olweus Bully Victim Questionnaire - Revised to
quantify levels of bullying pre and post-intervention. Results indicate
that enhanced learner knowledge of the topic of bullying and the use of
role-play were significant factors in reducing levels of being bullied.

1 Introduction

Between 2010 and 2012 a bullying prevention research study employing a
novel programme entitled The Bullying Prevention Pack (BPP) devised by Peadar
Donohoe was implemented at an inner city school in Cork, Ireland. The BPP
is an intervention that aims to enhance learner vocabulary and knowledge
on the topic of bullying together with role-plays and discussions that aim to
encourage metacognition: “thinking about thinking” (Flavell 1977: 107). This
reflective approach about bullying explored the bullying types, the potential
players involved in bullying incidents and their effects on peers, and, in
this study, it proved successful in developing learner and teacher awareness
about bullying behaviour that was occurring in their school. This knowledge
fostered an empathetic response that helped to substantially reduce bullying
at the research school compared to the control school. Both schools had
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similar demographics, were designated disadvantaged and located in inner city
Cork. Prior to the commencement of the intervention pupils in both schools
were administered the Olweus Bully Victim Questionnaire-Revised (OBVQ-R) in
2010. The OBVQ-R (Olweus 2006) was the chosen survey instrument as it is
internationally recognised and is considered the ‘gold standard’ assessment for
bullying behaviours in schools (Glew et al. 2005: 1030). The choice of this
quantitative measure had significant relevance for this study as role-playing
methods are quite commonly used for interventions using a qualitative study
design but quantitative evidence of their effectiveness is limited (Joronen,
Konu, Rankin, and Astedt-Kurki 2011). The quantitative results in this study
were significant. By the end of the research learners reported more than a 50%
reduction in reports of victimisation by bullying. The study reveals that the
role-plays about bullying and the ensuing discussions were significant factors in
reducing bullying at the research school as they enhanced learner vocabulary,
knowledge, metacognition and the fostering of empathy. This article will now
discuss the particular approach employed in the BPP and the results which
emerged from this doctoral study.

2 The Bullying Definition, Types and Participant Players

Prior to referencing the literature on the definition and types of bullying
and the participant players the BPP instructed teachers to lead classroom
discussions with open questions such as: “Does anyone know what the word
bullying means?”, “What are the types of bullying?”, and “Who is involved in
bullying incidents?”. These open questions were designed to ascertain learner
knowledge of bullying behaviour prior to the teacher closing the gap, if any, on
the learners’ Zone of Proximal Development (ZPD) (Vygotsky 1967) in relation
to their knowledge of bullying, through the supplied definitions from the
literature which are provided in the pack.

2.1 Bullying definitions

There is no internationally agreed definition of bullying (Craig, Henderson
and Murphy 2000). From a cross-cultural perspective, one reason for
this inconsistency in defining bullying stems from the use of non-universal
vocabulary. For example, North Americans tend to use the term ‘victimisation’;
whereas Scandinavians use the term ‘mobbing’ when discussing bullying (Craig,
Henderson and Murphy 2000). In contrast, most Mediterraneans do not have a
specific word for bullying but use overlapping terms that describe a person who
has no discipline and order (Kalliotis 2000). In Japan and Korea, there is no
direct translation for bullying, but the words ‘ijime’ and ‘wang-ta’ refer to social
exclusion of the victim by their entire class or year group (James 2010).

Cultural differences aside, a definition that has come to be accepted
internationally is based on the work of bullying intervention and prevention
pioneer Dan Olweus (Owens, Skrzypiec and Wadham 2012). Olweus is one
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of the most cited researchers on bullying internationally, as well as providing
the most widely used and accepted definition (Swearer et al. 2010). Olweus
describes bullying as (1) intentional negative behaviour that (2) typically occurs
with some repetitiveness and is (3) directed against a person who has difficulty
defending himself or herself (Olweus 2011). Teachers at the research school
were encouraged to adapt and present the definition of bullying in learner
friendly language while giving ample time for discussion. Thereafter, they were
encouraged to discuss the types of bullying with their class.

2.2 Types of bullying

To begin with, learners were asked open questions about their perceptions of
the types of bullying. Thereafter, the following types were introduced by the
teacher (O’Moore 2010):

• Verbal bullying name calling/abusive comments which can include
slagging, teasing and taunting on how one looks, clothes worn, race,
gender, sexuality, religion and/or disability

• Physical bullying includes pushing, shoving, hitting, hair-pulling, scratch-
ing, punching, etc., and can include damage to personal property

• Gesture bullying is non-verbal aggression that can include intimidating
behaviours such as the cold stare, slitting the throat mime, dirty looks
and/or behaviour that mocks someone

• Exclusion/Relational Bullying occurs when a child is isolated from a peer
group by preventing her/him from joining in games, school activities and
other social activities. Behaviours/actions can include cold shouldering,
nasty notes, spreading false rumours and/or offensive graffiti

• Extortion Bullying can include demands/threats for money, possessions
or equipment. Targets may also be blackmailed to engage into anti-social
acts

• Cyber-bullying can take the forms of text messages, phone calls, online
chat rooms and instant messaging

Following the introduction of the bullying definition and types, the learners are
introduced to The Bullying Circle (Olweus 1993).

2.3 Potential players in bullying incidents

Bullying is often a group process which can involve various participant players
(Salmivalli 2010). Salmivalli (2010) suggests that children are not just bullies
and/or victims in bullying incidents but can play other parts. For example, they
can act as assistants who encourage the bullying behaviour or act as lookouts
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for teachers who might intervene. On the other hand, they may be defenders,
who try to stop the bullying. Furthermore, these roles can be fluid (James
2010) as students can play multiple roles in the bully/victim continuum such
as engaging in bullying behaviour in one incident, being targeted in another or
intervening (Salmivalli 2010). Figure 1 below depicts these potential roles:

Figure 1: Fig. 1. The Bullying Circle with participant players (adapted by Donohoe
and Dummigan, 2015)

The learners were introduced to The Bullying Circle and asked if they could
relate these roles to their own experiences. Without naming or blaming any
peer, they voluntarily described bullying incidents that happened in the school
and were asked to name the type of Bullying Circle players involved.

Once the definition, types and players had been introduced, the learners were
then coached to present role-plays on school bullying and be ready to discuss
the role-play scenarios demonstrating knowledge using the newly acquired
bullying vocabulary.

3 Exploring Bullying Through Role-play

3.1 The significance of role-play as a metacognitive tool

Over the last sixty years the recognition of role-play’s “potential as a valuable
education method” (O’Sullivan 2011: 510) has grown both as an educational
resource and a research tool. In the classroom setting role-play’s constructive
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use can potentially contribute to a learner’s understanding of the world,
clarifying or modifying it (O’Neill: 1995), helping them to gain skills in social
interactions which include the “ability to communicate their understandings
and feelings” (Bolton 1979: 71) and to,

. . . consider ideas from different perspectives, to think of possibilities.
Role-play is concerned with representing and exploring different people’s
points of view, and different points of view forge different types of know-
ledge. It places participants at the centre of the learning experience, and
allows them to build their own bridge of understanding. As a result of
this informed consideration, they are better able to resolve problems and
issues. (O’Sullivan, 2011: 513)

This ‘informed consideration’ is a significant goal of the role-plays and ensuing
discussions of the BPP which have the aim of helping learners to become
more knowledgeable of what bullying is, the part and/or parts they and others
could potentially play in bullying incidents which, in turn, might aid their
understanding of how bullying affects themselves and their peers emotionally
and cognitively. By seeing and perceiving the world from different role
perspectives and at the same time being able to relate the role to one’s own
outlook, the potential for empathy and the understanding of complex situations
may be developed (Bagshaw et al. 2005). The fostering of empathy was
significant in this study because an empathetic response has been shown to be
stunted or lacking in those who engage in bullying behaviour (Gini et al. 2007).

Therefore, it was conceived that a pro-active use of role-play with ensuing
questioning and discussion sessions on the topic of bullying, could generate
opportunities to create a robust metacognitive peer learning environment
where multiple perspectives combine to question and create knowledge as to
what bullying behaviour is, the roles peers can in play in promoting or not
promoting a bullying culture in their school and making a team effort to create
strategies that are preventative in nature.

3.2 Role-play implementation

The BPP was enacted over a five-week period in years 1 and 2 of the study.
The first four weeks were concerned mainly with creating knowledge about
bullying through the use of role-play scenarios and ensuing discussions. These
discussions helped to re-inforce the knowledge of bullying from the literature
and also to understand how bullying was manifesting in the school and affecting
individuals. The BPP session content was divided as follows:

Week 1: Bullying in our school: Discussions as to what learners knew about
bullying, the forms it can take in the school and a review of the definition and
types from the literature

Week2: Bullyingrole-plays: Introductiontotheparticipantplayers inbullying
incidents, followed by improvised learner role-plays on school bullying. Role-
plays were followed by a question and discussion session that addressed the
following questions:
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• Does it keep happening? Was it bullying or a once-off incident? [The
repetitive nature of the aggressive act is a key part of the definition of
bullying (Irish Action Plan on Bullying 2013)]

• What type(s) of bullying was it?

• Which Bullying Circle players were involved?

• How do you think the targeted child felt?

• What were the others thinking/feeling?

Week 3: Onlooker Role-play: The role of the onlooker and what they could
possibly do to help was discussed. Then, through modelled and improvised role-
plays, learners were encouraged to report bullying and defend the victimised
child. Significantly, teachers were advised that the role of the defender should
be played by a popular child. This strategy was proposed because research
has shown that popular children can be an influential resource in changing
classroom attitudes to bullying (Dijkstra, Lindenberg & Veenstra 2008). The
social status of group members impacts upon the end result of the group’s
thinking as ideas from students with higher peer social status are more likely
to be valued, while ideas from students with lower peer social status are likely
to be ignored, rejected, or absent: “The nature and quality of the relationships
between the participants in a group also contribute to the degree to which
the interactions among the participants are successful” (Dijkstra, Lindenberg &
Veenstra 2008: 230). Hence, awareness of the influence of the popular child
as a defender was crucial to the overall success of class group endeavours to
counteract and prevent bullying.

Week 4: Defending with Confidence: In these suggested role-plays the
learners were asked to display confident behaviour when defending. As an aid
to the collective efficacy to prevent bullying in their school all children were
coached in defending with confident behaviour. Children who bully tend to
pick on children who have low status in the social group (Matthews & Kesner
2003). Children who display low status behaviour may be giving cues to their
peers that shows they are not confident and secure (i.e. poor eye contact,
fidgety gestures, poor posture) (Pierse 1995). To counteract this, the Confident
Behaviours Exercise, which was devised by Peadar Donohoe, is played as a way
to help children become more aware of behaviours that display high and low
confidence. The participating teachers introduced the exercise by asking the
learners what the word ‘confidence’ meant to them. Learner answers were noted
and discussed. If needed, the teacher also provided the following definition:
“belief in yourself and your abilities”. The class was split into two, with the
teacher ensuring that there were learners of varying confidence levels in each
group. One group, Group High Confidence, stands to one side of the room
and Group Low Confidence on the other. The teacher assigns the behaviours
(listed below) to the respective assigned groups and asks them to show what
the behaviour would look like. The teacher coaches if necessary.

102



Peadar Donohoe and Carmel O’Sullivan
The Bullying Prevention Pack: Fostering Vocabulary and Knowledge on the
Topic of Bullying and Prevention using Role-Play and Discussion to Reduce
Primary School Bullying

Scenario
Volume 2015 · Issue 1

The exercise was then repeated vice versa so that all children had a chance
to model confident behaviours. After coaching the exercise, the teacher then
asked four volunteers to participate in a defender role play and assigned the
parts of bully, follower, victim and defender. The instructional strategy was to
encourage the learners to use confident behaviours from the exercise within
their role-play. Once this was coached and understood by the group, the entire
class was asked to create role-plays where the defender employed confident
behaviours.

Week 5: The Contract: Learners signed a contract to prevent bullying in their
school. At this point in the BPP intervention the aspiration was for learners to
be able to:

• define, identify and discuss bullying types;

• discuss the participant players in The Bullying Circle;

• relate how bullying behaviour affects oneself and one’s classmates, and
have greater understanding and empathy regarding the thoughts and
feelings of others who have experienced bullying;

• know what steps to take if they found themselves a target of bullying;

• demonstrate confident behaviours;

• show how to defend by reporting to someone in authority or intervening
if they feel safe and supported.

The content of the contract re-iterated this knowledge along with learners’
ideas and methods to prevent bullying that also took into account the school’s
anti-bullying policy and procedures.

After the initial five-week intervention there were monthly check-ups by the
class teacher. The exact content of these sessions was left to the discretion of the
individual teacher who is in the best position to assess learners’ needs or deficits
with regards to bulling vocabulary and/or knowledge. However, suggested
topics included a review of the bullying lexicon including the definition,
typology, Bullying Circle players, discussions on bullying incidents that may
have occurred (without naming or blaming) and discussions about whether
agreed procedures to counteract bullying were working or not, role-playing
bullying scenarios, discussing bullying, review of the contract, and creating
amendments/changes to the contract if needed. The main aim of these
follow-up sessions was to keep the contract fluid and responsive to learner
needs with regards to bullying behaviour and to reinforce the message that
the school authorities were supportive of The BPP initiative in the long term.
This was a specific recommendation of the BPP, as the literature suggests that
schools, which have high levels of prevalence, often do not have a culture that
supports interventions over time (Polanin, Espelage and Pigott 2012; Ttofi and
Farrington 2011).
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4 Methods

The research group involved a total of 231 male primary school pupils (55 in
year 1 and 176 in year 2), and 13 teachers (3 in year 1 and 12 in year 2).
Alongside qualitative evidence, the study employed the OBVQ-R to generate
quantitative evidence to examine the impact of the BPP at both the research
and a similarly sized control school. For the quantitative analysis a comparison
was made between the fourth, fifth and sixth classes at the research and control
schools. Both were designated disadvantaged schools and located in inner
city Cork. The control school had a total school population of 150 students,
14 teachers with 61 learners in the fourth, fifth and sixth classes that could
potentially participate in the OBVQ-R survey. The numbers present on the
survey implementation days were as follows: in December, 2010, the research
school had 52 students self-reporting in the pre-intervention analysis and 52
reporting in June, 2011. The control school had 57 self-reporting in December,
2010, and 55 in June, 2011. For the May, 2012, survey 30 students self-reported
at the research school and 35 at the control school. The reduction in numbers
in May, 2012, is due to the fact that by the end of the second year only the
fifth and sixth class learners had completed the questionnaire, as the sixth year
pupils who participated in the first year of the intervention had moved on to
secondary school. Hence, the overall amount of respondents had decreased.

The qualitative data collection strategy at the research school included
weekly written teacher feedback and individual face to face meetings while the
intervention was being implemented, learner focus groups each year (fourth,
fifth and sixth class in the first year - the third class was included in the second
year), teacher interviews in the second year, and an interview with the school
principal at the study’s end.

Initially, the plan for the intervention in the research was to track the boys
of the fourth, fifth and sixth class in year one, and to track the same fourth
and fifth class learners who had progressed to fifth and sixth class respectively
in year two. However, in September 2011, the principal indicated that they
were very pleased with teacher and learner reports of bullying being reduced
at the research school and asked for the BPP to be used on a whole school
basis for the 2011-12 school year. While this was unexpected, it provided an
opportunity to see if the programme could be implemented on a whole school
basis as evidence from the literature suggests that bullying prevention efforts
on a whole school basis tend to be more successful (Thompson and Smith 2011;
Ttofi and Farrington 2011 ).

4.1 Teacher data

An overview of teacher data in year two of the study, analysed according to
emergent themes, is presented in Table B below. The junior strand represents
feedback from junior infants to first class (five classes in total, ranging in age
from 5-7 years) and the senior strand represents second class to sixth class (five
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classes in total, ranging in age from 8-12 years).
Overly long instructions was a common theme reported by both strands.

The BPP hand-outs were initially designed to provide detailed information and
instruction so that teachers would be well informed about current research on
the bullying phenomena. However, teachers pointed out that they were very
busy and needed concise information and jargon-free instructions in a bullet
point format if possible. The amended handouts in the BPP were well received
in the second year of the study.

Role-play was reported as problematic for some teachers in the junior strand.
The senior infants and first class teachers noted that the role-plays were over
the learners’ heads. In contrast the 2 junior infants’ teachers reported that they
had no issues with the Bully Enactment, Reverse and Onlooker role-plays but
noted that the Defender Role-play was ‘too complicated’ for their young pupils.

With regards to knowledge of bullying typology, once-off incidents of
aggression were being reported as bullying during the intervention. This was
noted as an issue in both strands and teachers reported that they had to be
consistent in their instructions to learners that bullying incidents had to be
repetitive and intentional in order to be considered bullying. Junior strand
teachers were encouraged to use their discretion with the amount of bullying
types and the Bullying Circle players introduced to young learners and, they
reduced the vocabulary in these areas with good results.

Discussing their own experiences proved to be a key area for developing the
learners’ metacognition in this study as talking and questioning each other’s
views is acknowledged in the literature as engaging learners intellectually,
emotionally and socially (Boud 2001). This approach in the BPP of encouraging
peer learning as a metacognitive strategy was highlighted by the third class
teacher: “They listen to their peers far more than me”. With regards to the
fostering of empathy, a junior infants’ teacher reported that discussing feelings
had a positive effect in reducing bullying:

“They are much more aware of the effects it has on other people. That’s
one of the biggest benefits that they see how it could hurt other boys in
the classes. It’s amazing. Even their behaviour towards one another in
the class has been positively affected as well as out in the yard.”

In the senior strand teachers reported that the activity of doing the role-plays
was significant for empathy generation and creating knowledge about bullying.
The third class teacher reported her thoughts on this, “Getting to act it out and
empathise with their character that was very important for their understanding
of bullying”.

Overall, the teachers in both strands reported that the discussions, following
the role-plays, were a positive strategy for talking about feelings and fostering
empathy. Significantly, the ‘no name, no blame’ approach (Maines and Robinson
1997) adopted by the BPP aided the discussions as described here by Craig, a
fourth class participant: “It was easy because we didn’t have to name out names
and we could just tell out what happened without feeling bad about it”.
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4.2 Review of learner qualitative data

There were three main objectives of the learner focus groups: 1) to ascertain
their knowledge and understanding of the bullying topic, 2) their ability to
defend, and 3) if they felt that bullying had been reduced at their school.
The data which follows is compiled from transcriptions of the focus groups
which took place with representative samples of six learners from each the
participating third, fourth, fifth and sixth classes. An overview of the data is
presented in Table C below.

By the end of the study, all focus groups reported that they understood
bullying as repeated aggression. The data supports the claim that this important
part of the definition of bullying had been successfully communicated to them
by their teachers and through using the BPP.

Learners reported that overall they were confident defenders whether it was
by direct peer-to- peer intervention or reporting bullying incidents to a trusted
adult. The approach of reporting to a teacher was commonly cited by the
learners, as their belief in the teacher efficacy in dealing with a bullying incident
had strengthened. With regards to this belief, Jim of third class noted: “It’s easy
to talk about it because I know I can talk to the teacher who will do something
about it”. This view echoes research which asserts that interventions which
have a lasting impact are those in which the learner has a strong belief and faith
in the teacher’s ability to deal with bullying (Action Plan on Bullying 2013;
Smith 2011).

All groups indicated that the ‘no name, no blame’ approach (Maines and
Robinson 1997) to talking about bullying incidents was a significant aid to
the discussions. Overall the discussions about bullying incidents and how it
made the learners feel received very positive reports from each class group.
However, there were a small number of learners with reservations on the topic
of discussing feelings, such as Michael in fifth class who reported his fear that
“they’d all mock us”. Kevin of third class said that after he shared his story of
being bullied he “felt a little more sadder”. However, awareness of these sad
feelings had a positive effect in that it aided the engendering of empathy in
many students, with Philip of third class reporting that the awareness of his
‘feeling sad’ made him more willing to help a student who was bullied: “I would
feel sad and feel I would have to do something for him”.

Overall, learners perceived that there was a reduction in bullying in their
school and this was also reflected in the quantitative data.

4.3 Results from the Olweus Bully-Victim Questionnaire – Revised
(OBVQ-R)

The OBVQ-R is comprised of 39 questions about being bullied, bullying others
and perceptions of bullying. For the purposes of this article, data from a selected
number of relevant questions will be presented. Pupil responses to question
four, “How often have you been bullied?” are considered particularly significant
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for gauging overall levels of school bullying victimization (Olweus 2007) and
are of prime interest to this research.

In December, 2010, June, 2011, and May, 2012 the OBVQ-R surveys were
administered at the research and control schools. At the research school
teachers were coached on BPP implementation. This continued for two school
years. At the conclusion of the intervention, the May 2012 surveys indicated
in the categories of victimisation by bullying that there was a 53.7% increase
at the research school whereas at the control school there was an increase of
16.9% in reports of victimisation by bullying at the control school.

Figure 2 shows that at the research school in December 2010 59.6% of pupils
reported not being bullied, with 5.8% of pupils reported being bullied several
times a week. Results from the control survey were comparable as can be seen
in Figure 3.

Figure 2: Learner responses to OBVQ-R Question 4 pre-intervention, control school
(December, 2010)

Figure 4 provides a direct comparison between the research and control
schools with victimization reportage at 40.5% at the research school and 42.4%
at the control school.

Comparing these percentages to other surveys conducted in Ireland1 is
insightful:

1. A nationwide survey conducted in 1997 (O’Moore, Kirkham and Smith)
found that 31% of Irish primary pupils reported were being bullied.

2. The Health Behaviour in School-aged Children (HBSC) survey (Walsh,
Clerkin and Nic Gabhainn 2002) found that 23.3% of primary school
children reported being bullied.

1 In Ireland the education sector comprises national primary and non-aided private primary
schools. Education at primary level comprises standards 1 to 6 with children enrolled from age
6.
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3. In the ABC survey the numbers reported being bullied in primary schools
was 15.6% (Minton and O’Moore 2008).

4. The Growing Up in Ireland (2009) survey showed that 40% of nine-year-
olds reported being victims of bullying in the previous year.

5. In a 2010 survey that combined reports from primary and secondary
school children, 24.3% of respondents aged between 10-17 reported that
they were bullied at school at least once in the past couple of months
(Callaghan et al. 2010).

6. In a more recent survey of Irish secondary school pupils conducted by
Minton (2010) 35.3% was the average reportage of victimisation.

Comparing this data to the study results reveals that both the research and the
control schools are at the top of the bullying reportage range with victimisation
rates of over 40% each. This may be attributable to the fact that both are
inner city schools and designated disadvantaged. It has been reported in
the literature that schools in low income areas tend to have higher levels of
bullying (Farrington 1993) with Rosenstein-Manner (1991) reporting higher
levels of bullying in inner city schools. Internationally, the phenomenon of low
income appears to correlate with higher levels of bullying with more than half
of the student population of low to middle income countries reporting that they
experience bullying (UNICEF 2014).

Responses to the post-intervention survey in 2012 demonstrate that there
was a significant decrease at the research school compared to the control school
as depicted in the figures below.

Figures 5 and 6 illustrate the differences in victimisation reporting between
the research and control schools near the end of the school year 2012. At
the control school a pupil had a 57% greater likelihood of being victimised by
bullying than at the research school. Looking solely at the levels of bullying
reportage at control school in Figure 6, student responses show that there was
a 16.9% increase in victimization by bullying over the 18-month period from
December 2010 to May 2012.

Figure 7 below puts into sharp relief the reportage of bullying at the research
and control schools through direct comparison.

Figure 7 illustrates reportage of bullying victimization as a whole, regardless
of frequency compared to non-reportage. The survey data shows that there was
a 119.7% bullying victimization reportage differential between the research and
the control schools by the end of the research period (research school 23.4%,
control school, 51.4%) whereas at the start of the study the differential was only
marginal (research school = 40.5%, control school = 42.4%). Therefore, the
data clearly demonstrates that learners perceive a reduction in bullying at the
research school. The only variable reported from the research school principal
during the 18-month study period which would not have impacted upon the
results was the introduction of the BPP.
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Figure 3: Comparison of bullying victimization reportage at the research and control
schools pre and post-intervention

5 Conclusion

The survey results provide strong quantitative evidence that the BPP was
effective in reducing bullying over the long term. This was also confirmed
by the qualitative data from the teachers and learners which support a strong
majority perception that bullying was reduced at their school. The evidence
from this research study suggests that one of the main reasons for this were the
interactive role-plays that engendered peer learning. The following quote from
the sixth class teacher is reflective of this prevalent attitude as reported in the
data. When asked to sum up his thoughts on the BPP implementation after 18
months, he said:

“The drama, the fact that they are learning about bullying, the terms, the
definitions, they are learning it through role-plays, they are actually able
to link in their heads what physical bullying is with the drama they’ve
done. [. . . ]They have a link in their heads so they know what it is. So
they can very quickly identify it. And they know the steps in how to deal
with it again because they’ve dealt with it through drama in the class.
They know what from a to b to c to d should be. They know the steps
and how to do it. I found that as a teaching aid it has been brilliant, a
very good idea in how to deal with bullying. I personally found it very
helpful.”

The evidence from this study supports the claim that the BPP’s emphasis
on creating knowledge about bullying by fostering vocabulary on bullying
typology, and by reviewing the learners’ experience of bullying with role-plays
and ensuing discussions, was instrumental in reducing the levels of bullying at
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the research school. By the end of the intervention learners were better able to
identify and discuss their feelings and those of others at length. The role-plays
and discussions were mutually generative in creating empathy. This potential
is summed up by the third class teacher:

“It was just theory but actually putting it into practice, exploring difficult
issues through the fictional lens is very important. Getting to act it out
and empathise with their character that was very important for their
understanding of bullying. If we didn’t have the role-plays, I don’t think
it would have been half as effective.”

This study has provided clear evidence that the ensuing discussions based on
the role-play content strengthen learners’ empathy and knowledge further,
thereby laying the foundation for a robust and pro-active anti-bullying school
environment.
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